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This report has explored the extent to which current training in arts administration is suited to 
meet changing demands in the cultural sector in Libya and has aimed to develop both a 
theoretical construct and an educational model to enhance cultural policymakers’ and arts 
administrators’ capacities to manage systemic change. Recognizing that environmental 
change in the cultural sector will be an ongoing phenomenon, and that the nature, pace, and 
scope of change will differ dramatically from community to community.  The report has 
concluded that the change management capacities identified as necessary to meet changing 
demands, and training options available to current and future leaders in arts administration. In 
each representative case study, evidence is provided of the disconnect between new demands 
in the cultural sector and the current focus of arts administration training. This gap would 
suggest that new competencies and skills may be required to manage change taking place in 
the cultural sector. 
It is particularly instructive to examine the major issues and trends affecting each Libya’s 
cultural sector. At precisely the time that African  nations such a Libya sand Egypt are 
looking to standard models to deal with privatization and the rise of market criteria in their 
economies, Libyan are increasingly focusing on the public value and community-building 
role of the cultural sector. Hence, while European nations are trying to develop the “private” 
side of the arts and culture sector, after the recent crisis Libyan are trying to develop the 
“public” side. Further, while Libya cultural policymakers and arts administrators are 
attempting to adopt and adapt world standard  marketing and fundraising tools to support 
their work in their changing arts funding system, Libya  are finding that an unsustainable arts 
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1.1. Background  
The establishment of ministry of Education Benghazi Libya followed by the establishment of 
the first Libyan university in 1955 which was a major achievement at an early stage of 
independence. The Faculty of Arts, which was opened in the city of Benghazi, constituted the 
center of all Libyan Universities (Hawat et al, 2009). National Commission for Education, 
Culture and Science 1994 (Hawat et al, 2005 and 2009) between 1962 and 1967, faculties of 
economics & commerce, law, sciences, agriculture, engineering and education were 
successively opened in the cities of Benghazi and Tripoli The Libyan University witnessed 
fundamental changes in the early 1970s with the establishment of faculties of medicine, 
Arabic & Islamic studies, petroleum engineering and mineralogy in Tripoli and 
Benghazi(General Peoples' Committee for Higher Education, 2008). Furthermore, the Libyan 
University was divided into two separate universities: the University of Tripoli, (located in 
Tripoli) and the University of Benghazi, (located in Benghazi) (General Peoples' Committee, 
2010). More universities were established in different parts of the country in order to meet the 
increasing social and economic demands and changes, which the country was undergoing and 
to adapt to the rise in the number of students at university level,(General Peoples' Congress, 
2010). In 1999, there were 14 universities with a total of 90 faculties. In addition by 1998/99, 
51 higher technical and vocational institutes were established, National Authority for 
Information and Documentation (1999). At the beginning of the 21stcentury, the higher 
education level in 2003/04 comprised seven main universities, three universities of special 
nature and 15 "departmental universities". They were distributed among the country's 
administrative districts in addition to 65 higher technical and vocational centers. At the 
beginning of the year 2012, the higher education level comprised 12 universities (two of them 
have special nature) with a total of 160 faculties, in addition to 16 technical faculties and 81 
higher technical and vocational centers and five private universities.  
There is a growing perception in the administrations professional arts that training needs to 
be adjusted to changing conditions in the education sector. Broadly defined, the education 
sector may be viewed as “a large heterogeneous set of national and organizations engaged in 
the managing, controlling, monitoring education system of a country (Hawat et al, 2009). 




interest in “culture,” and a shift in the cultural policy system is resulting from a growing 
awareness that national and international policy constraints, incentives, and assistance 
strongly affect the administration of arts organizations. As such, the cultural sector’s spheres 
of activity are expanding from a focus on the organizational sphere to also include a focus 
on national and international policy, National Foundation for Technical & Vocational 
Education Secretariat of education (1992). The changes in economic assumptions and 
resources are causing a shift in the arts funding system. New funding models reflect changes 
in the mix of public vs. private and earned vs. contributed income (Jeffri and Zoe, 1985). 
Despite the demands of these systemic changes, however, current arts administration 
education – evident in curricular content of member programs of the Association of arts 
Administration Educators (AAAE) and Ministry of Education Benghazi Training Centers 
(Hawat et al, 2009). It seems to still focus on (1) the domestic environment; (2) the fine arts 
sector; (3) organizational administration; and (4) outdated arts funding models which need to 
retools to match with global body (Jeffri, 1983). 
Many countries in Europe have adopted arts administration which combine artistic ability 
with a dual talent in management or business to promote their national and international 
interest, this will be highly important if adopted by Ministry of Education in Benghazi which 
will improve understanding of the industry for creating workable idea and allow government 
in one part to gauge the national economic. 
Arts administration programs prepare people not only to manage art museums, art shows, 
and arts organizations but also for the people who want to learn the principles of 
management, staffing, and fundraising. They also learn how to promote artists and art 
events.  Many successful arts administrators combine their artistic ability with a dual talent 
in management or business. Studio and performing art skills can improve your 
understanding of the industry for which they work. But not all arts administrators are artists. 
However, they do usually have a deep appreciation for the fine arts. The arts administration 
is a profession wherethey take courses in the history and development of different art forms, 
such as dance and music. They can learn about pressing issues affecting the arts community. 
They also study principles related to business administration and community development. 
They might learn to write grant proposals and raise funds for a nonprofit organization. 
Networking and social leadership are important. For this reason, they also study effective 
communication principles. 
To some the training system Libya as a country need to wake up for the global challenge, so 
a great deal of knowledge about the Arts Administration is highly important for Libya that I 
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think this thesis will be a great body of knowledge to the Libyan society or north Africa in 
general because Arts Administration prepares leaders who can adapt to the rapidly changing 
demands of the field.   
The art administration program promotes a thorough understanding of the arts and the ideas 
and forces affecting them, as well as the development of keen management, marketing, and 
financial skills.  Through consideration of conceptual and practical issues, administrators are 
prepared for the increasingly specialized opportunities in this important and exciting field. 
1.2. Problem Statements 
1. Are there some ways in which the artadministrators are responding for changing systemic 
demands by exercising some change management capacities in Ministry of Education 
Benghazi Libya?   
2. Are there skillsor opportunities, to fully address new challenges and new systemic 
demands and need for new change management capacities requirement for new training 
approaches? 
3. Are there evidences showing growing recognition that the arts and culture sector is a 
legitimate and worthwhile element of society?   
4. Areapproaches deserving governmental support as other sectors and how will the non-
government organization support this sector? 
5. Are there capacity that is neglected in the current domestic focus of arts administration 
education?  
6. Arethere sustainable mix of public comparing with private, and earned comparing with 
revenues contributed revenues in arts administration education, as cultural administration 
leaders in the future might be increasingly required to function effectively in 
organization? 
 
1.3. Reports Objective  
1. To examine ways in which arts administrators are responding to changing systemic 
demands by exercising some change management capacities in Ministry of Education 
Benghazi Libya. 
2. To examineskills or opportunities that will fully address new challenges and new 
systemic demands that need for new change management capacities requirement for 
new training approaches. 
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3. To examine the evidences showing on growing recognition that the arts and culture 
sector is a legitimate and worthwhile element of society. 
4. To examine government support the arts administrators sectors and well as the non-
governmental organization. 
5. To examine the capacity that is neglected in the current domestic focus of arts 
administration education in Libya. 
6. To examine thesustainable mix of public comparing with private and earned 
comparing with for contributing in arts administration education, as cultural 
administration leaders in the future might be increasingly required to function 
effectively in organization 
 
1.4. Benefit of the Reports 
1. The report will save as manual not only for managers but also for all leaders and 
related responsibilities because it emphasizes the  crossdisciplinary, visionary and 
entrepreneurial skills are particularly important to the cultural sector and nation 
2. As an explorer the report will present, arts managers are able to respond to the 
explosion of global cultural activity, multiculturalism, and increasing demands of 
fields such as cultural tourism. 
3. The report present and stresses that issues of cultural pluralism, diversity, access and 
equity are of particular importance to cultural managers because arts managers as 
architects must have a deep understanding of institutions, political science, history, and 
the policy making process and that will be beneficial not only to individual 












2. The Current Arts Administration Training System  
While professional arts administrators in Libya’s major performing arts institutions may be 
skeptical of the value of formal arts administration education and training, a range of training 
options in this field is flourishing in Libya. Students at the University of Libya can enroll in 
elective arts administration courses in diverse university departments during their 
undergraduate studies. Formal “post-graduate” (graduate level) university training programs 
exist at the college of  performing arts, the college of Applied Arts, and the college of Libya’s 
Institute for Theater, Film, and Media Science (UNESCO (2013).These programs vary in 
their program offerings and disciplinary focus; the most well-established and interdisciplinary 
program is the Institute of Culture Management and Culture Studies at the University of 
Performing Arts, For students interested in other fields related to arts administration, the 
Faculty of Law of the University of Libya offers a course of study in cultural law, and the 
Diplomatic Academy offers a course of study in cultural diplomacy, but there is very little 
exchange among faculty and students in all these diverse college departments. Further, 
several successful professional development institutes, professional development programs, 
and consultancy initiatives in arts administration have been established. Over the recent time, 
various independent and university-based research institutes in Libya occasionally offer 
seminars related to arts management which are open to the public. The professional 
development options available to arts administrators illustrate some innovative ways in which 
training appears to be addressing changing demands in the Libyan cultural sector. The 
founded in 1990 offers professional development through specialized arts management 
seminars (over 10 per year); a professional development program comprised of a series of 
three “basis seminars” (project organization and financing, publicity, marketing and 
advertising); a six-month specialized course of study titled culture and society in cooperation 
with the University of Libya’s Institute for Theater, Film, and Media Science; and consulting 
activities. Further, the institute offers a summer academy, and is expanding its involvement in 
international professional development in neighboring countries. The Institute expects to 
increase its involvement in public-private partnerships in professional development due to its 





in the field, but focuses instead on developing practical skills of seminar participants at an 
organizational level (Mitchell1996).  
2.1 Arts Management as a Field 
 Arts management came to be generally understood as the management of professional 
nonprofit or public arts and culture organizations. In more recent years, however, arts 
managers have come to be employed by a wide range of non-profit and for-profit 
organizations in music, theater, opera, dance, museums, literature, and arts/humanities 
councils, presenting organizations, service organizations, theme parks, broadcast media, the 
film industry and the recording industry UNESCO (2013). 
The contemporary arts management is based on the mediation of internal artistic expression 
with the external public. The mutual relationship between artists and the public has existed 
for over 2,000 years, the rise of arts management as a specialized field of study and a 
profession began in the second half of the twentieth century, primarily in North America and 
Europe. The proliferation and growth of professional arts organizations and public art 
agencies over the past 35 years created a significant demand for effective management.  
2.1.1What is Arts Management?  
Arts management refers to conventional art such as theatre, opera, music, dance, fine art and 
literature. Much wider in range is the term cultural management, which includes cultural 
tourism, events such as folk festivals, cultural heritage and neighborhood centers. Cultural 
management can also be focused on the material culture of the industrial sector, and may 
include commercial projects shaping markets for industrial commodities. 
From this definition, It follows from the notion that management of the fine arts takes place 
within a broader context of the management of culture. Culture, in its current and most 
widespread use, “describes the works and practices of intellectual and especially artistic 
activity”. This report focuses on the changing demands of managing the arts administration, 
as traditionally defined, within this more inclusive understanding of cultural management. In 
the clearer term, the arts management or arts administration refer to management practices in 
the fine arts sector, whereas cultural management refers to management practices pertaining 
to more broadly defined demands in the cultural sector (Matanovic, 1996). 
2.1.2 Indicators of Arts Management Field  
Various literatures suggests that arts management is becoming a distinct field best understood 
as a major subfield of management. Several indicators may point to its increasing 
institutionalization. These indicators include research published in specialized refereed 
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journals as well as in other major discipline-based and interdisciplinary journals, regular 
academic/scholarly conferences in the field, development of arts administration textbooks 
and reference materials, expansion of domestic and international professional networks in the 
field, and the growth of specialized training programs. In spite of a long legitimacy crisis 
brought about by the inherently antithetical concepts of ‘art’ and ‘management’; arts 
management today appears to be gaining recognition in both professional and academic 
spheres. Contend that “arts management is situated at the intersection of a theoretical 
structure (management) and a sector (the arts) thus making it possible to talk about a sub 
discipline that is distinct from management”(Matanovic, 1996).While arts policy and cultural 
economics are generally understood as areas of scholarship closely related to arts 
management and suggest that close neighboring fields also include tourism, sports, and 
communication (Matanovic, 1996). 
 
2.2 The Evolution of Formal Training in Arts Administration 
The Evolution of Formal Training in Arts Administration may be viewed as an important 
indicator of the establishment of arts management as an academic field. In the United States, 
the late 1960s and early 1970s during the same time period as the formation of the National 
Endowment for the Arts – marked the beginning of arts management as a field. “The Harvard 
Business School (HBS) and the best-selling and influential Harvard Business Review (HBR) 
served as brain behind for two early and prominent proponents of the value of management 
expertise in the arts”Bendixen (2000). The Arts Administration Research Institute was 
founded at the Harvard Business School in 1966. The Harvard Summer School Institute in 
Arts Administration started in 1970 and was to continue until the early 1980s.  
University of Libya however, is generally credited with having created the first university 
program in arts administration, a concentration in art administration launched in 1990 as part 
of its master’s degree in fine arts in art and in both English and Arabic Language. Several 
similar programs in other countries were initiated in the late 1960s, most notably City 
University in England in 1967, St. Petersburg Theatre Arts Academy in Russia in 1968, and 
York University in Canada in 1969. A period of slow growth in arts management training 
programs from 1966 to 1980 was followed by rapid growth in the field from 1980 to the 
presentapproximately thirty university-level arts management is in the world. However, 




2.2.1 Assessing the Importance of Training in Arts Administration 
Now the world living in a multicultural and diverse and arts managers have to be very 
sensitive to different types of cultural expressions/needs and not only to the mainstream 
single country culturebecause of the interdependence of world countries professionals are no 
longer working only at the national level. Arts managers and cultural administrators will have 
to know what is going on in other countries and at the pan-regional level; they have to know 
that everything what is decided in general affects their own work in one way or another and 
legislation etc.; and even that what happens for example in Africa may affect the future 
position of the cultural workers in Asia as well. The profession of an arts manager is an 
extremely complex one in present day world when we are losing our old values and most of 
us are no more having only one identity, but multiple identities – and many realities as well. 
Cultural administrators and arts managers will have to accept that they too must have many 
identities and many roles in order to respond to all of these realities and service well their 
customers and society as a hole. By the mid-1990s, it was evident that arts management had 
gained significant recognition and respect as an academic field in both in most part of the 
world. Other regions of the world especially North Africa had begun to create similar 
programs, often inspired or emulated from their American or European counterparts. 
International interest in the field was demonstrated through the EU’s Maastricht Treaty, 
activities of international organizations, participation in international networks and 
conferences in arts administration education, and an increasing number of publications based 
on research on formal arts management training. The field on both sides of the Atlantic had 
quickly progressed from infancy to adolescence Bendixen (2000).  
2.2.2 Problems of training in Arts Administration 
At present, arts management education is very inwardly focused on the management of non-
profit arts organizations. Strategic leadership, however, would require ongoing awareness of 
changes in the context in which arts organizations exist and tools to both cope with change 
and contribute to an environment potentially more conducive to the sustainability and 
viability of the cultural sector. Such leadership would require active involvement not only in 
the organizational sphere, but also in affecting change and.  
In the developing nation such as countries in Africa, It is evident in the field that individuals 
are becoming increasingly aware of the need to respond to systemic change in the cultural 
sector (or at least that contextual demands are shifting), but analysis of the paradigm shifts 
taking place in the field and recommendations for how formal arts management training 
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programs might respond are only just beginning. It would appear that four key problem areas 
corresponding to the paradigm shifts  as described in the table below. First and foremost, the 
effects of globalization have made a curricular focus on managing arts organizations within a 
local or domestic environment inadequate. The 2001 survey conducted international content 
in 23 arts administration training programs revealed the following responses to key questions 
regarding the importance of international content (Beck, 2000). 





How important are issues of 
international cultural management 













2 How important are issues of 
international curricular 
management for your field? 
  
4 12 7 
Source (Beck, 2000). 
Responses to the survey showed that international curricular content is included in the 
curricular design of many programs through courses or course segments in comparative arts 
policy, courses on international topics, or special seminars or programs. However, closer 
examination of course topics showed, in many cases, that such content was limited to certain 
geographic regions (e.g. The European Union), to “transplanting” guest lecturers for specific 
coursework guest lecturers to teach marketing or fundraising in other countries), or short-
term programs such, With the overarching socioeconomic shift in world  from being driven 
by the industrial and service sectors to being driven by ‘knowledge’ and ‘information,’ 
creative competence is being increasingly recognized as a vital element of national 
competitive advantage. It is becoming widely recognized that the cultural sector (or “creative 
industries”) contribute significantly to cultivating creative competence within society and this 
emphasis on creativity affects all members of the cultural sector: the fine arts, the 
entertainment industries, the applied arts, media, amateur arts, and arts education. Boundaries 
between disciplines are blurring as new public-private partnerships and collaborative projects 
between diverse groups in the cultural sector are being cultivated (Beck, 2000).   
2.2.3 The Need to Meet Training Needs 
In most of the world arts management mission statement demonstratesthat leading scholars in 
arts management are aware of “great change” taking place in the cultural sector. Is current 
training suited to meet these changing demands? In some literature, it is proposed that four 
major paradigm shifts are taking place which affect or produce systemic change in the 
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cultural sector: (1) the world system; (2) the arts system; (3) the cultural policy system; and 
(4) the arts funding system. As was demonstrated, considerable evidence of these paradigm 
shifts in the cultural sector exists (Bendixen, 2000). 
2.2.4: Difference between arts leader and arts administrator 
The difference between arts leader and arts administrator: the Arts Leader is an innovative 
leader who was trained and fully prepared to represent and manage his company on the  
director level for nonprofit and profit arts and cultural organizations. Its responsibility 
includes strategic planning, advocacy, governance and fundraising. Leadership skills are 
enhanced, knowledge increased and more effective and productive board members result, 
This requires a mastering of the management techniques applicable to all business, financial 
planning, marketing, business planning, human resources management, as well as those 
specific to arts management, like audience development, public relations, fundraising, and 
programming. It also requires that the leader constantly balance the three forces of 
sustainability, accessibility, and relevance and.an arts administrator is a facilitator for doing 
marketing, event booking, and handles financial issues. An arts administrator for a larger arts 
organization may be responsible for buildings and facilities, creative staff (e.g., 
performers/artists), other administrative staff, public relations, marketing, and writing reports. 
A senior level-arts administrator may advise the Board of Directors or other senior managers 
on "strategic planning and management decisions. An effective arts administrator must also 
be knowledgeable in local, state and federal public policy as it relates to human resources, 
health insurance, labor laws and volunteer risk management (El-Hawat et al, 2005)Arts and 
cultural managers may have the obvious labels of manager, director, or coordinator. This 
usually occurs within relatively conventional and formal organizations. Managers here may 
have overall responsibility for the organization, or may be responsible for a particular 
portfolio of work; for example, marketing, audience development, education, production, etc. 
In some settings, other words are used; coordinator, programmer, curator, etc.. Then there are 
the great number of people working in the field outside of the formal organizations who have 
management aspects to their work; practitioners, itinerant workers offering various skills and 
expertiseBendixen(2000). 
Distinguishing characteristics: The Arts Administrator position differs from the Arts
Program Coordinator and Arts Program Specialist positions in that the former requires
specialized training and general expertise in public, business, and arts administration while
the latter requires arts, arts administration and project management experience.
11 
   
Supervision received and exercised: General direction is provided by the Metropolitan 
Arts Manager. Responsibilities include the direct and/or indirect supervision of lower-level 
staff.Bendixen (2000). 
Supervision Received 
The degree of supervision received by an incumbent in a class typically includes 
consideration of the following items: 
♦The basis for selection of work assignments 
♦The nature of verbal or written instructions and/or directives which the subordinate 
receives from a supervisor 
♦The extent and degree to which actions and decisions are limited by review 
Terminology used to define the degree of supervision includes the following 
UNDER GENERAL DIRECTION 
Indicates that the incumbent receives guidance interms of broad goals and overall objectives
and is assigned responsibility for establishing the methods to attain them. Generally the 
incumbent is in charge of an area of work, and typically formulates policy for this area but
does not necessarily have final authority for approving policy. 
UNDER DIRECTION 
Indicates that the trainer establishes procedures forattaining specific goals and objectives in
a broad area of work. Only the final results of work done are typically reviewed. typically 
develops procedures within the limits of established policy guidelines. 
UNDER GENERAL SUPERVISION 
Indicates that the incumbent develops procedures for performance of a variety of duties; or 
performs complex duties within established policy guidelines. 
UNDER SUPERVISION 
Indicates that the incumbent performs a variety of routine duties within established policies 
and procedures or by referral to the supervisor’s guidelines. 
UNDER CLOSE SUPERVISION 
Indicates that the incumbent is assigned duties according to specified procedures. Work is 
checked frequently and in addition there may be formal training. 
Supervision Exercised 
Supervisory responsibility typically includes functions such as: 




♦Planning, organizing and establishing work flow 
♦Determining procedures 
♦Assigning and reviewing work 
♦Selecting, training and evaluating the performance of employees 
♦Disciplining employees Bendixen(2000) 
The extent of supervision exercised is indicated by the degree of independence and 
responsibility inherent in the performance of the above functions and is in relation tothe size
and complexity of the unit. The degree of supervision may be indicated byte level and 
variety of classes supervised; the number of full time employees supervised; and/or the size 
of the unit. The following terms are commonly used todescribe performance of work and the
degree of supervision exercised: 
PERFORMS does not imply any supervisory responsibility, rather it indicates performance
of the task by the incumbent 
SUPERVISES USUALLY indicates overseeing and controlling the work performance of
other employees in a close working relationship, typically in the same room or other locality. 
The supervisor is responsible for assigning work to others, for reviewing the results and
taking corrective action as required. DIRECTS usually refers to review of work performed
with considerable independence exercised by the supervised employee. Incumbents may 
plan and/or coordinate the activities of a separate unit, which is sufficiently large in size to
make personal supervision of employees impractical. Administers indicates responsibility 
for formulating policy at the Systemwide or campus level and typically applies to a 
department head or a person responsible for a separatae program at the System wide or 
campus level. 
Essential duties and responsibilities:  
• Develops, monitors, and administrates arts programs in conjunction with the
Sacramento Metropolitan Arts Commission; represents and serves as spokesperson
for the Commission at local, regional and national meetings, before community
groups, government agencies, and the public; consults and coordinates efforts with
the City and County in the management of the programs. 
• Provides information and assistance to artists and the arts community; develops and
implements systems to strengthen agency's programs; oversees and implements
outreach and marketing initiatives for the programs; prepares written reports for the 
Commissioners, City Council, and Board of Supervisors. 
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• Prepares and manages budgets; conducts financial assessments; researches and
prepares funding requests appropriate to division projects and programs; prepares
and oversees grant proposals; develops RFPs; negotiates and develops contracts with
consultants, artists, and other parties involved projects/programs; develops and
implements evaluation methodologies for agency and its programs; coordinates cross
agency initiatives. 
• Develops and oversees initiatives and their concordant relationships with community
partners in both public and private sectors. 
• Supervises, motivates, and evaluates the work of consultants, interns, volunteers, and 
subordinate staff. 
• Provides exceptional customer service to those contacted in the course of work. 
• Other related duties may also be performed; not all duties listed may necessarily be
performed by each individual holding this classificationBendixen (2000) 
Qualifications:  
Knowledge of:  
• Arts administration. 
• National arts policy trends. 
• Non-profit and public sector management. 
• Program management principles. 
• Program evaluation methods. 
• Legislative and governmental processes. 
• Fiscal planning, contracts, and management for operating and capital budgets. 
• Informational and technical needs of artists and the arts community. 
• Public relations and marketing methods. 
• Event planning and production. 
• Principles of supervision, training, and performance evaluation.  
• Principles of customer service. 
• Fundraising and fund development principles and practices. 
 
Leaders should have Skill in the following 
• Mission-driven leadership. 




• Creating partnerships. 
• Facilitation, mediation and conflict resolution. 
Ability to:  
• Effectively implement the mission and vision of the agency. 
• Develop and implement programs. 
• Establish and maintain effective working relationships with the arts community, 
business community, City departments, other government agencies, and the public. 
• Communicate effectively, both verbally and in writing. 
• Educate the public about the agency and its programs. 
• Understand and implement comprehensive planning and budgeting processes. 
• Compile, analyze and research data, draw logical conclusions, make constructive
recommendations and write reports. 
• Analyze problems and recommend solutions. 
• Supervise, train, and evaluate subordinate staff. 
2.3 Managing International Cultural Interactions  
For managing international cultural interaction is mainly promoted through management of
proper art administration, numerousreports on Performing Arts in a New Era published by 
Rand in April 2001 and others illustrated the blurring of boundaries among for-profit and 
non-profit arts by explaining that “the performing arts system will have a different structure
in the future than it does today, however. Instead of a sharp demarcation between a nonprofit 
sector producing the live high arts and a for-profit sector producing mass entertainment, 
major divisions in the future will be along the lines of big versus small arts organizations,
and firms that use high-tech versus firms that use low-tech production and distribution 
technologies”. Evidence of change in the arts system may be found in the field through
examination of issue areas that affect all segments of the cultural sector, through new forms
of partnerships among various arts disciplines, through programmatic decisions that reflect 
an emphasis on creativity, and through an increased sector-wide focus on broadly defined 




Table2.1: The Fine, the Commercial, the Applied, the Amateur, and the Heritage Arts. 
Art Segment Operating 
Rationale 
Status of artist Status of 
organization 
Fine arts  
(high arts) 
Art for art’s sake 
Public purpose of 
the arts 








Art for potential to 
enhance profit             




Art for self 
actualization 
Amateur Voluntary 
Heritage Public purpose of 
the arts  
commodification of 
heritage 
Professional amateur For profit 
Non- profit or public  
sector voluntary 
 
Source: Dewey (2013) 
The arts leader is one thatmanageand bring people closer together by providing a forum for 
shared experiences and by forging a sense of community. Leadership and art both animate 
social encounters. He can change people lives in ways that are as invigorating and real as
being hit by a wave Mecheal (2012) 
Moreover, Here from this discussion of this report in trying to answer the problem statement
question which says “Is there are some ways in which arts administrators are responding to
changing systemic demands by exercising some change management capacities in Ministry 
of Education Benghazi Libya”. However, the classical performing arts are not particularly 
involved in or influenced by international cultural interactions, a closer look at local and
regional programs and initiatives reveals a different perspective. The Libya Arts Council, for 
example, has a very active International Program that serves as a model for other similar
programs just beginning in other states. The Greater Benghazi Arts Council actively
promotes its sister city program and international artist exchange opportunities. As 
emphatically asserts: “Arab must travel more!Its means going to other festivals, and 
experiencing how it is done abroad. There is a need for experiential reality in multiple
cultures. This is very important, especially for leadership. In conclusion, to answer the 
question “Is there are some ways in which arts administrators are responding to changing
systemic demands by exercising some change management capacities in Ministry of
Education Benghazi Libya” in this section. 
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2.3.1Representing Cultural Identity  
     The report also address the question “What are the skills and opportunities.to fully
address new challenges and new systemic demands and need for new change management
capacities requirement for new training approaches”? Because the cultural identity is key to 
Libyan cultural policy and appears to be the major concept behind developing performing
arts institutions’ international cultural interactions. Through a wide range of activities,
identity seems to influence programming, audience development, and diplomatic functions 
of these organizations. Libya arts administrators are dedicated to promoting Libyan cultural
talent and heritage. Advancing local cultural identities through the classical performing arts
appears to offer more of a challenge and more uncertainty in a course of action. In 
conclusion we can say the question “What are the skills and opportunities.to fully address
new challenges and new systemic demands and need for new change management capacities
requirement for new training approaches”? Fully address above.The five change 
management capacities in table 2.2are placed in this figure as they might most closely
correspond with changing demands in the cultural sector, but these competencies would
often imply more than one issue focus. As such, multiple interlink ages and 
















Table2.2 Managing Systemic Change in the Cultural Sector 
Focus of current arts 
administration 
training 
Causes of paradigm 
shifts in the cultural 
sector (Systemic 
change) 






Domestic focus Shift in the world 
system due to 
globalization 
The impact of 
globalization, with 
globalization and global 
interculturalismas 
preferredlocal 


















and amateur arts 
The sector's scope is 
broadening from 
“arts” to 
“culture”. The former 
emphasis on quality 
and 









Shin in the 
cultural 
policy system: a 
growing 
awareness 






The sector’s spheres 
of 
activity are expanding 
from the 
organizational 
level to also include a 
focus 













New funding models 
reflect changes in mix 
of 
public vs. private and 















2.3.2 Promoting Innovative Methods of Audience Development  
     Although, the report finding has identify growing evidence on what is rise in this
question “What are the evidence showing growing recognition that the arts and culture
sector is a legitimate and worthwhile element of society”?  But the ministry must do a lot 
more in the area of education – too little is now taking place in Libya. And the system is
breaking down. We have too little arts education. And political decisions are leading to cost-
cutting in public education – they, are reducing personnel in the arts subjects. In addition to 
an increased demand for educational services due to changes in public education, incentives
for implementing audience development initiatives also come from a need to increase earned
income. “And to pull in a new, young public,” most people say “But it is astonishing how 
little these instruments are differentiated. Audience development is growing in the direction
of tourism. There is very little cooperation between cultural institutions. Little is discussed
or demanded between them, due to political reasons such as societal expectations, personal
arguments, and political appointments.” To illustrate this situation, the State Opera
consciously avoids any “crossover” among art forms, producing only grand opera. Yet, in
terms of audience development, the administration targets certain operas to appeal to
different groups, and is trying to develop audiences among children, students, families, and
seniors. The administration of the State Opera appears to be very proud of the wide range of 
educational initiatives, targeted to children that the organization has introduced over the past 
several years. Primarily, these initiatives consist of both presenting performances of
children’s operas each year (Mecheal, 2012) 
2.3.3 Exercising Effective Strategic Leadership 
The approach deserving governmental support as other sectors but “how will the
government support”? Practitioners of professional arts organizations in Libya tend to
discuss leadership issues in terms of their strategic planning process, comprehensive process 
of decision-making in their strategic planning, which results in a functional managerial plan
that admittedly must be adjusted to changing opportunities and constraints that constantly
appear. In contrast to this traditional approach to thinking of leadership in arts organizations,
however, some contend that “we need to disconnect from the system from which
[leadership] evolves.” She suggests that traditional leadership approaches such as the
creation and implementation of a strategic plan – may not be best-suited to meet changing 
demands in the cultural sector. In recognizing that traditional strategic planning process may
no longer be adequate in response to changing environmental demands, the Libya Arts
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Council has begun to develop a new “public value strategic schematic.”  Other also explains
it, “we need more advocacy, more response coming from experience in the field, and more
interaction between the profession and the academy. The new system is interdisciplinary and
community-based. At the core is public value. In this schematic, the big arrows are creative
clusters; a matrix system would best utilize resources.” The complex strategic schematic
developed and the Libya Arts Council is conceptualized as a series of concentric circles. At 
the center of the schematic is a core group of values, vision, mission and goals that drives
the s programs and activities. 
Trainers       
  supervisors  Consultant  Training institutes  University progra
  Mentors  Service organizations  Academic partnerships  Professors 
  Peers  Networks  Various trainers/consultants  Adjust faculty 
  Publications  Arts councils On‐line sources  
 
Source: Dewey (2013) 
An exploratory examination of professional development and on-the-job training options in 
Libya America may be constructed as described below. Extensive online research in
multiple languages would be required to formulate an equivalent European construct. A
systematic study into non-degree training options would greatly enhance the body of
scholarship currently available on formal university-level degree-granting arts management 
education Dewey (2013). 
2.3.4 The Changing Arts System 
What are capacities that are neglected in the current domestic focus of arts administration
education? A shift in the world system due to the forces of globalization may call for
capacities in managing international cultural interactions and in representing cultural
identity.. Similarly, with multiple changing cultural administration opportunities due to a
broadening and more inclusive concept of culture, a focus solely on management in the fine
arts sector would be insufficient. Funding systems for the arts and culture vary dramatically
according to factors such as cultural policies of the nation or community, historical patterns, 
institutions, and overarching public preferences, but new patronage systems and tools of arts
funding must be taken into account throughout the world, therefore, Training arts
administrators to manage systemic Change in Ministry of Education Benghazi Libya. The 
Changing Arts System, the keyword here for this is the community, and
buildingcommunities through the arts. In the past, the focus was on education, specifically
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As illustrated in above, taken all together, these new training needs in arts administration in
Libya which was adopted n North America and Europe appear to call for a new Systemic 
Capacity Building educational approach. This section addresses this significant need
inferred from research findings by developing such a heuristic educational model.Dewey 
(2013) and Michael (2012) 
(1) Make the decision to act. 
Education is trendy; new ideas are always passing through the educational community. With
each new trend, administrators and teachers must decide to adopt a new idea or let it pass. If
administrators decide to adopt a new trend, they must be ready to commit funding and
resources (e.g., classroom materials, release time for teachers to help plan and implement the
new effort, in-service training of teachers). Administrators know that for teachers to adopt a
new trend or method, it must meet at least one, preferably more, of the following four 
criteria: (a) the new trend is of interest to them, (b) it makes their job easier, (c) it makes a
difference in their program (e.g., it makes a positive difference in the achievement, attitude,
or behavior or their students), and (d) they are held accountable and are evaluated on it. 
Unfortunately, ESD will not be readily adopted because sustainability is not interesting to
the general public and the teaching faculty(Micheal 2012) 
(2) back up the decision with a rationale. 
After a school adopts a new trend, the administration must announce the decision internally
and externally. The announcement should be accompanied by a rationale that is easy to
convey and understand. The rationale must convince teachers, parents, and administrators
that the change is worth the investment of time and effort. A successful rationale might be
"The new math program raises student achievement and is cost effective" or "The safe
substitutes program (replacing harsh cleaners and school-yard chemicals with non-toxic 
compounds) saves money for the schools and protects children from toxic chemicals. “The
rationale should include an explanation on how the reform is better for the students and good
for the community. The challenge is to craft a rationale that is credible, repeatable, and 
understandable. Writing a rationale for ESD presents a major challenge; sustainability is not





(3) Prepare a communication strategy to share your vision with the stakeholders and
community. 
After writing the rationale, a school must create a communication strategy to announce the
new program. The communication strategy must include both telling and listening. The plan
should address a variety of audiences, how each audience will be reached, and what type of 
forum will be used for listening to the reactions of the various audiences (e.g., a
memorandum to all teachers explaining the change, followed by staff meetings with the
superintendent of curriculum or a media release followed by a town meeting) Dewey (2013) 
and Michael (2012). 
The opportunity to dialog after the announcement reduces the number of unfounded rumors.
For example, as part of a green schools program, one school decided to replace incandescent
light bulbs with fluorescent tubes. A teacher was upset, noting that there was money for light
bulbs, but not new textbooks, not realizing that the savings in energy costs of the new
lighting would pay for installation and new textbooks within a few years. 
Beyond the challenge of writing an easily communicated rationale, preparing a 
communication strategy for ESD will be complicated. Depending on their interests and
needs, audiences respond better to some explanations of sustainability than to others. The
diversity of stakeholders, the best message for each stakeholder, and the best methods to
contact those stakeholders must be considered Michael (2012). 
(4) Prepare goals and milestones. 
After the new plan is revealed and the rationale announced, the work between the
administration and the teaching staff should begin. Faculty and administrators must work
together to figure out how to implement the overall goal within the settings of individual
schools. Together, they decide what components to undertake and in what order. Using the
strengths model is an excellent way to begin setting goals and priorities for ESD programs.  
The administration and faculty will also set milestones or targets to assess progress. The
form for a milestone is simple - by a specific date a specific task will be accomplished or
adopted by X percent of those involved. For example, "By January of next year, recycle bins 
will be in 90 percent of the classrooms," or "By the end of the academic year, all fifth
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gradeteachers will have received anti-bullying in-servicetraining “responsibility for each 
task in a new program should be assigned when setting goals and milestones, and a reporting 
method for those with responsibility should be created. People with political power and
genuine interest should be assigned to the most important tasks; the success of the program
depends on these.  
With large, multi-faceted efforts like reorienting education to address sustainability, many
projects are possible. The champions of each project all clamor for attention and are eager to
implement their ideas. The temptation is to start all the projects for which staff show 
interest; however, experience shows that starting small with a few successes and not
spreading too thin the efforts and energy of your staff is wise. From small successes come 
larger successes. 
(5) Establish accountability and methods of programmatic evaluation.  
To assure that the new program becomes ingrained into the school system, methods of
evaluation must change correspondingly. If evaluation is not changed, there will be little
progress. For example, if a principal asks a teacher to instruct using a new method, but 
evaluates and bases retention and promotion on criteria from the old way, the teacher may
become confused and frustrated or refuse to change. End-of-the-year reporting from 
individual schools should reflect the changes. Because ESD encompasses social, economic, 
and environmental concerns, sustainability will be woven into many aspects of the end-of-
the-year reports. 
(6) Review and revise goals and milestones. 
As new educational trends are implemented, teachers and administrators usually find they 
need to make mid-course corrections to the program. An opportunity for program revision
should be built into a new program from the beginning. Designing a new program is based
both on professional experience and imagination, which adds imprecision and uncertainty to 
the process. Sometimes programs simply do not turn out as planned. Specific dates should
be set for program revision (e.g., feedback after three months, minor revisions at six months
and major revision after one cycle of instruction to prepare for the next cycle). Not only will 
the program improve with review and revision, but the anxiety of the faculty implementing
the program will decrease with the knowledge that if things are not going well, there will be
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an opportunity to change. This opportunity for collaboration and change is especially
important when implementing new pilot projects that have not been tested previously, as is
the case with ESD.  
(7) Rewards and celebrations. 
Don't overlook the importance of saying thank you, rewarding effort, and celebrating 
successes during the busy academic year. In Asia schools, athletic departments are excellent
at rewards and celebration. At the end of each season, coaches and players are recognized
with awards such as certificates, plaques, and patches for their participation and 
achievement. Unfortunately, teachers and students who run the school composting program
or the community volunteer program most likely do not receive the same accolades.
Academic departments and extra-curricular clubs should learn from athletics to reward and 
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3.2 Data collection 
Evidence of change in the arts system may be found in the field through examination of issue 
areas that affect all segments of the cultural sector, through new forms of partnerships among 
various arts disciplines, through programmatic decisions that reflect an emphasis on 
creativity, and through an increased sector-wide focus on broadly defined cultural industries 
It also involves specific data analysis techniques or methods the researcher intends to 
use.This report adopted the review and discussion research method since though the focus 
was on only Libyan art administrative policies, data was collected from related articles in 
field. Qualitative techniques were adopted for the study. The qualitative technique involved 
further theoretical understanding of different findings.The qualitative technique involved a 
both empirical and theoretical approach where data were collected through this with a 
fraction of the articles which directly dealt with the particle subject. The time associated with 
this report and the capable of generating qualitative data has been quite feasible. For the 
purpose ofthis study I solely explored the international articles for references.  
 
3.3 Data analyze 
Arts Management needs unique skills in arts-oriented report. I use different skills to gather 
and analyze data in a number of areas. Gaining the information on written article is quite 
challenging however, theoretical procedures interspersed with some empirical procedures 
were used to analyze the data collected for this report. Content discussion approach was used 













RESULTS AND ANALYSIS 
4.1Results 
The Analysis started with brief description of the ministry: The Ministry of Education Libya 
is a Government ministry responsible for Libyan educational matters with following missions 
and visions and Managers of arts organizations need to constantly devise strategies to reach 
new audiences and to build financial support for their institutions before moving onto the 








Fig.2.1, organization chart of Libyan ministry of education                      
Source: (http://www.edu.gov.ly/) 
The vision of the ministry of education Benghazi Libya is to be excellent, engaged and 
accessible. They aim to be internationally recognized for the leadership in: 
 Empowering Libyan students to grow their capabilities and transform their lives 
 Engaging with industry and community to make the world a better place, through the 
creation, sharing and use of new knowledge. 
The goal is set to achieve through their distinctive approach to curriculum, the student 





The role of the national committee of education and cultural science: this body is 
responsible for the supervision of and the coordination among higher education institutions: 
(1) administration for universities, (2) the National Foundation for Technical & Vocational 
Education and (3) administration for private education and cultural activities and education. 
In addition, the National Centre for Quality Assurance and Accreditation of Educational and 
Training Institutes is responsible for the recognition and equivalence of diplomas, 
accreditation and quality assurance of the public and private higher education 
institutions.This committee is also responsible for overseeing the training of the art 
administration with collaboration ministry of higher education. 
)1( The ways in which arts administrators are responding to changing systemic demands by 
exercising some change management capacities in Ministry of Education Benghazi Libya. 
Through the Ministry of Education a considerable effort have been made for the  arts 
administrators are responding to changing systemic demands, especially, the budget is 
considered according to the criteria which will support arts administrators, such as the 
institution's population, current infrastructure, needed construction and facilities. Students' 
fees are very small. Students pay only registration fees at the beginning of the academic year 
or semester. Other limited financial resources are generated through grants, investments and 
services provided to the public. The Libyan University witnessed fundamental changes in the 
early 1970s with the establishment of faculties of medicine, Arabic & Islamic studies, 
petroleum engineering and mineralogy in Tripoli and Benghazi. Furthermore, the Libyan 
University was divided into two separate universities: the University of Tripoli, (located in 
Tripoli) and the University of Benghazi, (located in Benghazi). More universities were 
established in different parts of the country in order to meet the increasing social and 
economic demands and changes, which the country was undergoing and to adapt to the rise in 
the number of students at university level. In 1999, there were 14 universities with a total of 
90 faculties. In addition by 1998/99, 51 higher technical and vocational institutes were 
established. Another important this is by seeing how female student are being encouraged and 




















Source: European commission (2013) 
 
)2( The skill or opportunities.to fully address new challenges and new systemic demands and 
need for new change management capacities requirement for new training approaches. The 
quality of teaching has considerably declined in the Libyan universities. This may well be the 
reason why the National Policy on higher Education provides that all teachers in our national 
institutions shall be required of undergo training in the methods and techniques of teaching. 
Possession of knowledge is one thing; ability to transfer it to others is another. That is why 
university professor is discipline and teaching a profession. The minister of education In his 
inaugural lecture (The Libyan National Commission for Education, 2004: 65). on the 
improvement of instruction and teacher effectiveness in our higher educational institutions, 
recommended among other things that student ratings of lecturers teaching at the end of 
courses) should be augmented by other approaches in making promotion decision on 
lecturers. That is why one cannot publish at the expanse of teaching and expect a favorable 
appraisal. They should complement each other and education in Libya has a traditional 
character in methods and schemes. It is interested to supply students with information, but it 
does not care much for scientific thinking methods. Undoubtedly, the assurance on 
information learning by heart, for which the learner is awarded with high grades, is one of the 
obstacles of innovative thinking, and preparing students to knowledge production (The 
Libyan National Commission for Education, 2004: 65). 
 )3( The evidence showing growing recognition that the arts and culture sector is a legitimate 
and worthwhile element of society, the table  below are the institutions that solely dedicated for 
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thearts and culture  which support directly or indirectly the arts administration in Europe. 
However, this organized approach is not found in Libya. 

























Source: (Patricia M. Dewey, M.A.S., M.A., B.M, 2004) 
Unfortunately, there is no strong institutes that can that conduct the program of Art 
Administrator Training in Libya, for now, only Universal Training (UT) institute that 
partially involved in the training of arts administration but few initiation are in the pipe lines 
to do that.  
 
)4( The examination of government support for the arts administrators sectors and well as the 
non-governmental organization. During the late eighties and between 2010 and 2011 the 
relationship between Libya and the west was characterized by political tensions. Many 
incidents created resentment and anger towards the west across Libya (Almoghani, 2003; 
Elmajdob, 2004). As a result, the government of Libya decided to ban the teaching of most 
west carry curriculum especially English language in schools and universities across the 
country. Teachers of English were ordered to give up teaching English. Some of these 
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teachers were asked to teach other subjects such as history and social science. Others were 
given administrative responsibilities. English departments in universities were also shut 
down. Only students in their third and fourth year were allowed to continue their study after 
intense negotiations with the Libyan authorities. However, no new students were allowed to 
enroll in the English departments. The status of teaching English in Libya deteriorated 
considerably between the mid-eighties and the mid-nineties. The resources allocated to 
English language teaching were severely reduced, and English language teacher education 
was no longer provided. In fact, many Libyan English language teachers changed their 
careers. So we can understand from the above that government can support or decline it 
support to a certain program. It was only in the mid-nineties that the Libyan government 
started to fully reintroduce English language teaching into its educational system. This 
process was beset by many problems and challenges. First, there was a shortage of Libyan 
English language teachers due to the closure of English language departments and English 
language training institutions who were the main suppliers of Libyan teachers of English. 
Second, many Libyan English language teachers had left English language teaching, and it 
was difficult for them to restart teaching after years of being away from the English language. 
Third, the reintroduction of English language teaching was not systematic and gradual, but it 
was unplanned and sudden. For example, many students who were at the time at the 
university level had not studied English when they did their secondary and intermediate 
levels of education. These students suddenly had to study English at the university level 
without any basic knowledge of English. A report by UNESCO summarizes the state of 
English language teaching during this period as follows: “The communicative approach to 
English language learning has not yet reached the Jamahiriya (Libya).” Schools lack the use 
of educational media; there is even no use of tape recorders and no testing of oral skills. 
Some schools have overhead projectors, but it seems that teachers do not have printed or 
blank transparencies or suitable pens to use them. “Each basic school class is taught English 
in the same classroom as the other subjects. There are no language laboratories or even 
specialist English teaching rooms. (UNESCO, 1996: 22-23) In the mid-nineties the country 
started to suffer the consequences of banning English language teaching. A key response by 
the Libyan government to this situation was the introduction of a new English curriculum in 
1999-2000 to its preparatory and secondary levels of the education system. 
)5( The capacity that is neglected in the current domestic focus of arts administration 
education. A lack of training is the major contextual factor which helps explain the lack of 
congruence found in this study between the curriculum and teachers' practices. when the new 
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curriculum was introduced, English language or training subject teachers were given briefing 
sessions about it on the assumptions that these teachers would see its benefits and would 
therefore be able to implement it. However, briefing teachers with one off training sessions is 
not enough to prepare teachers for the demands of the proposed change (Lamb, 1996), and, as 
Carless (1998: 355) observes, "if teachers are to implement an innovation, it is essential that 
they have a thorough understanding of the principles and practices of the proposed 
change".However, recently, Libya’s higher education system, plagued with overcrowding and 
poor teaching standards, has prompted the government to send thousands of promising 
students abroad to complete their studies. The recent findings indicate. 
 
•Only one public school out of 100 has functional toilets for children with disabilities 
•Less than one school out of 20 has provisions for students with special needs  
•One out 20 schools provide education at kindergarten level 
•1 out of 4 schools does not provide drinking water 
•1 out of 3 schools does not have a waste collection/ disposal system in place 
•1 out of 3 schools is located close to an highway without a safe crossing point 
•50 % of all schools have requested additional textbooks, visual aids and teaching materials 
to improve the learning environment 
•There are 5 students per teacher in average 
 
Improve the school environment through the adoption of Child-friendly standards and criteria 
for the design, renovation and construction of schools, including appropriate facilities and 
support to children with special needs.  
•Promote Early Childhood Development increasing the number of centers and schools 
providing pre-primary education, applying relevant learning and development standards for 
children from 0 to 6 years and providing specialized training/information sharing for 
educators/ caregivers and parents.  
•Regularly update data to have reliable information in order to take the right decisions for 
education planning, management and financing. 
•Use the data provided by the assessment to develop 3-5year investment plans to enhance the 




 )6( The examination of thesustainable mix of public comparing with . Private and earned 
comparing withfor contributing in arts administration education, as cultural administration 
leaders in the future might be increasingly required to function effectively in organization. in 
2012 the Libyan Ministry of Education, supported by UNICEF with the technical assistance 
of the NGO ACTED, conducted an assessment of all Libyan schools enabling the collection 
of comprehensive baseline data on the status of the education sector in Libya following the 
2011 uprising. The assessment covered all Libyan schools (4,800 in total) through a 
comprehensive survey that consisted of 63 items covering 5 dimensions (school information, 
student and teacher information, WASH facilities, education facilities and materials, 
protection issues).The assessment applies the geographical visualization of relevant indicators 
in order to clearly determine the disadvantaged areas for the different dimensions of analysis. 
In order to identify the areas with more needs in the different dimensions of analysis a 
multiple indicators ranking system has been used. 
 
 
Fig.4.2 School damage from 2011 Revolution 
Source: UNICEF (2012) 
Apart from what was discussed above, the most import aspect of private and not private 
industries is the Development of skills of employees and training and Development helps in 
increasing the job knowledge and skills of employees at each level. It helps to expand the 
horizons of human intellect and an overall personality of the employees and productivity - 
Training and Development helps in increasing the productivity of the employees that helps 




improved and more importantly this directly or in directly can promoted through arts 
administration program but the program have not yet received recon ignition except Europe, 
so currently the major problem to this program is the lack of awareness and this thing can be 
solve. A well meaning program can be developed and enhance various national development 
sector. 
The following will great help if implemented correctly, the ministry should intensity 
diversification of training options in arts administration in Libya, the  ministry should 
categorized the training options  in terms of instructors, programs, and participants, The 
ministry should change its current approach and create  potential cooperation between the 
academy and the profession in developing diverse training options.The ministry hence forth 
should also form mutual relationship between formal education, professional development, 
and on-the-job training options in arts administration to be developed. 
 
In figure 4.2, In 2012 the Libyan Ministry of Education, supported by UNICEF with the 
technical assistance of the NGO ACTED, conducted an assessment of all Libyan schools 
enabling the collection of comprehensive baseline data  on the status of the education sector 
in Libya following the 2011 uprising. The assessment covered all Libyan schools (4,800 in 
total) through a comprehensive survey that consisted of 63 items covering 5 dimensions  
(school information, student and teacher information, WASH facilities, education facilities 
and materials, protection issues).The assessment applies the geographical visualization of 
relevant indicators in order to clearly determine the disadvantaged areas for the different 
dimensions of  analysis. In order to identify the areas with more needs in the different 
dimensions of analysis a multiple indicators ranking system has been used as can be seen 
above about 40% of the schools are damage during the uprising and only 60% are not damage 
this damage might be the cause of the ministry is over stretched and could only do little in the 
sector of the arts administration. 
 
1-The problem of Art Administrator Training. 
The implementation of Art Administrator Training in Libya is currently facing some major 
challenges. These challenges include: 
• Meeting the increased demands for quality improvement in Art Administrator Training 
• Raising the quality of Art Administrator Training participants and their abilities to take 
personal career initiatives. 
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• Accreditation and quality assurance of Art Administrator Training institutions and 
programs, in an international erena 
• Financing and governance of Art Administrator Training institutions, 
• Increasing the use of IT in Art Administrator Training institutions, 
• Strengthening scientific research which an Integrating approach in Art Administrator 
Training institutions. 
2-The problem Solution of the Training 
• Improving and enhance the Art Administrator Training career prospects of students and to 
promote intercultural understanding through cooperation with the some developed Europe 
countries  
• The ministry should provide an integrated course and joint or multiple diplomas 
following study or research that has direct link with arts administration.  
• The ministry should organize masters Courses and joint doctorates are selected each year 
following a Call for Proposals that will encourage both local and international 
trainee/trainer 
• This Action of the programmed funds projects to enhance the attractiveness of the field to 
researchers and local players  
• Create good level ground information technology  
• The ministry should provide support to activities related to the Art Administrator Training 
to the international dimension of all aspects of higher education, such as promotion, 
accessibility, qualityassurance, credit recognition, mutual recognition of qualifications, 







CONCLUSION AND RECOMMENDATION 
5.1 Conclusion 
The report has concluded that the change management capacities identified as necessary to 
meet changing demands, and training options available to current and future leaders in arts 
administration. In each representative case study, evidence is provided of the disconnect 
between new demands in the cultural sector and the current focus of arts administration 
training. This gap would suggest that new competencies and skills may be required to 
manage change taking place in the cultural sector. 
It is particularly instructive to examine the major issues and trends affecting each Libya’s 
cultural sector. At precisely the time that African  nations such a Libya sand Egypt are 
looking to standard models to deal with privatization and the rise of market criteria in their 
economies, Libyan are increasingly focusing on the public value and community-building 
role of the cultural sector. Hence, while European nations are trying to develop the “private” 
side of the arts and culture sector, after the recent crisis Libyan are trying to develop the 
“public” side. Further, while Libya cultural policymakers and arts administrators are 
attempting to adopt and adapt world standard  marketing and fundraising tools to support 
their work in their changing arts funding system, Libya  are finding that an unsustainable arts 
funding system is forcing new approaches and increased collaboration among cultural 
organizations. The importance of collaboration among diverse members of the arts and 
culture sector appears to be driving the development of a more inclusive and broader concept 
of culture in Libyan society is necessary. This trend is not as evident in African nations, 
where the legacy and national significance of the high arts sector (i.e., elitism, and a distinct 
high-low arts dichotomy) may make development of a broad cultural sector more 
challenging. A final broad comparative issue is that the role of the arts and culture sector in 
representing cultural identity appears to be much more important to Libya compare other 







This report has explored the extent to which current training in arts administration is suited to 
meet changing demands in the cultural sector in Libya and has aimed to develop both a 
theoretical construct and an educational model to enhance cultural policymakers’ and arts 
administrators’ capacities to manage systemic change. Recognizing that environmental 
change in the cultural sector will be an ongoing phenomenon, and that the nature, pace, and 
scope of change will differ dramatically from community to community; this study has 
intended to develop conceptual frameworks and approaches that might allow for a more 
proactive response throughout the sector. Evidence from the three comparative case studies 
suggests that the concepts and approaches developed within the context of this dissertation 
study are on the right track, but much additional research would need to be conducted to 
refine and confirm the proposed theoretical constructs and to test the proposed educational 
approach.  
The main focus of the study has been on understanding and describing the interconnections 
between systemic change in the cultural sector, capacities that might be required to manage 
these changing demands, and training options to develop changing skills and competencies. 
While the focus has been on understanding the processes and dynamics of managing systemic 
change in the cultural sector, virtually all areas identified in the conceptual frameworks of 
this study would merit further exploration. The world system, the arts system, the cultural 
policy system, and the arts funding system vary dramatically from context to context, and are 
instructive in both a case-by-case and comparative analysis. The change management 
capacities explored as factors in this research all require additional analysis into the 
composite skill sets needed to perform these functions in diverse environments. The main 
conclusion from the study is that a new systemic capacity building approach to education in 
the cultural sector is required. All elements of the Systemic Capacity Building model, 
however, will require further assessment and refinement. 
As clear seen the role of art administration in systematic change, the following are 
recommendation wills great importance: 
(1) The ministry should intensity diversification of training options in arts 
administration in Libya 
(2) The ministry should categorized the training options  in terms of instructors, 
programs, and participants. 
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(3) The ministry should change its current approach and create potential cooperation 
between the academy and the profession in developing diverse training options. 
(4) The ministry hence forth should form mutual relationship between formal 
education, professional development, and on-the-job training options in arts 
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